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EHISTO baseline study – Del. 2.2 Analytical framework 2 

 

Introduction 

An exploratory analytical framework for the work on popular history magazines was drafted and 

discussed at the kick-off seminar at Augsburg in November 2012. The version provided here is 

an amended version of the framework, in the light of the work involved in the baseline study. 

EHISTO aims to establish intercultural and critical media skills within civic education in Europe, 

using multi-perspective and transnational historical contents. The focus of the project will be on 

history magazines, in which biased national perspectives are sometimes strongly emphasized. For 

the comparison of these national perspectives and for an insight into the specific similarities of 

the medium of “history magazines” in the different EU partner countries, the magazines will be 

analysed and evaluated. 

To make the work as efficient as possible and to achieve comparable results, a common analytical 

tool has been devised on the basis of questionnaires and interviews with practising teachers in the 

countries involved in the project, and on a survey of the ideas of project partners. The aim of this 

analytical framework is to provide a basis for the work which will be done in developing materials 

which will help to develop the intercultural and critical media skills of European citizens through 

the use of popular history magazines, in schools, in the training of teachers, and in continuing 

professional development courses for teachers.  

The following list is a loose collection of possible questions and ideas about how history 

magazines might be analysed. 

The sections of the history magazines to be analysed are divided into the following subgroups: 

1. Overarching Questions, 2. Analysis of the title page 3. Analysis of the table of 

contents 4. Analysis of the editor’s foreword 5. Analysis of picture spreads at the 

beginning of a main topic (if there is one) 6. Analysis of the leading article about 

the topic 7. Self-portrayal of the magazines, 8. Magazine websites 

Based on the questionnaire, it should be possible to give general answers to key research 

questions and interests, which is an essential prerequisite for a reasonable conception of teaching 

modules. These questions mainly concern the quality of the representation of history in 

magazines in relation to the objectives of a meaningful teaching of history, which is aiming at the 

development of a critical understanding of history. Basic questions in this regard are for example: 

In what way is the history represented in history magazines different from the one communicated 

in the schoolbook? 

Is history represented in a multi-perspective way?  

Can different perspectives and approaches to the subject be identified? 

Is it clear enough that history is prone to change and time-bound? 

Do the history magazines provide multiple interpretations for historic events / developments? 
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Is history represented in a monocausal or multi-causal way? 

Is the interpretation source-directed? 

Do the history magazines pretend to be academic (academic appearance as a marketing strategy?) If so, in which 

way are they suggestive of being academic? 

Which measures are taken to attract readers? 

Are historical topics interpreted from a national point of view? Is the “national splendour” of a country a criterion 

or is history exploited and utilised here in order to raise national pride? 

 

Framework 

1. Overarching Questions 

 

Linking questions about history magazines to 
students’ ideas about other sources of 
information about the past 

How reliable/trustworthy/authtoritative are 
history magazines compared to films/television 
programmes/the internet/Wikipedia?  

How do you determine the trustworthiness of 
information? 

In what ways are history magazines a flawed way 
of learning about the past? 

Are there articles on other topics which 
might be useful in developing students 
intercultural and critical-media literacy?  

To what extent do history magazines (and 
particular articles) fulfil the Council of Europe’s 
ideas and criteria for ‘good history teaching’? 

What ‘bits’ of history are in magazines but 
not part of school history? 

What proportion of history magazines is given 
over to aspects of history which are not covered 
in school textbooks (e.g. History of food, 
leisure, fashion, culture etc) 

How can history magazines be used in a way 
where students ‘make meaning’ themselves, 
rather than just learning what the teacher/the 
magazine article tell them? 

What other views on this person/topic are you 
aware of that are not given in this article? How 
do you decide which account/explanation is 
most accurate? How would you adapt this article 
for use with younger/less able students? ‘In 200 
words/5 PowerPoint slides?, summarise the 
main arguments put forward in the article…’  

Is the article (or other historical source of 
information) polemical or balanced? 
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Can you identify ways in which people have 
tried to distort or misuse history for political 
or unethical purposes? 

 

Are some history magazines better than 
others? In what way? 

 

What are students views on the use of history 
magazines in history education?  

Do learners find work with history magazines 
interesting and enjoyable? Do they find them 
useful? What sort of activities related to history 
magazines do they fine most useful? 

 

2. Possible questions regarding the title page 

 

General design/layout of the title page The same as for the covers of school text 
books, or different? How do they try to get 
people to buy the magazine? Who is ‘the 
audience’ for the magazine?  

What is striking? Are there any eye catchers?  

What kind of visual material is used for the 
title page? In which way are images used? 

 

e.g. single image or collage, number of images, 
are the images contemporary, which kind of 
image is used (photo, painting, drawing, 
printing, graphics ...) 

What style of language is used? 

 

e.g. objective, sober and informative, lurid, 
questioning, revealing, quotes, allusions, 
inclusion of the reader... ‘Popular’ or 
‘Academic’ in tone? How does it compare to 
information about history in newspapers? 

Can a specific target group be identified? e.g. based on the quality of paper or the price?  

In comparison to a schoolbook / maybe even 
the introductory pages for a topic in a 
schoolbook 

Are there different emphases? 

Are there differences regarding the design? 
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3. Possible questions regarding the table of contents 

 

How much space is devoted to the cover 
story? 

 

Number of pages? Is it a ‘special issue’ focusing 
on a particular topic or person, or just a mixed 
collection of articles? 

How is the magazine structured? Which 
sections does it have? 

Which sections are of most use or interest 
(most likely for you to read)? Which sections 
give us some idea about the ‘position’ or ‘bias’ 
of the magazine? 

Are the authors named? And is there attribution of their credentials (e.g. 
‘Dr.’, ‘Professor’, ‘expert on…’ ‘author of…, 
and affiliation (University of….., Honours and 
awards)? 

Which fonts are used? May they have a 
specific meaning? 

 

Which style of language is used?  e.g. objective, sober and informative, lurid, 
questioning, revealing, quotes, allusions, 
inclusion of the reader... 

What kind of visual material is used on the 
pages of the table of contents? How are 
images used? Is there a reference to the cover 
story? 

 

e.g. single image or collage, number of images, 
are the images contemporary, which kind of 
image is used (photo, painting, drawing, 
printing, graphics ...) 

Can a thematic focus be identified? Does it 
differ from the focus of the schoolbooks? 

What ‘sorts’ of history are most prevalent? 
(Political/Wars/National History?) Do articles 
make links to present issues and concerns? Are 
some sorts of history ‘missing’, or left out of 
history magazines? 

Are the topics strongly focused on historic 
figures (personalisation of history)? 
Comparison to the schoolbook. 

What is the balance between men and women 
in history; is history portrayed as ‘mainly made 
by men’? Which geographical areas are most 
commonly focused on - national, European, 
world history? Are any continents missing or 
neglected? 
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4. Possible questions regarding the editor’s foreword 

 

How is the reader addressed?  Formal, academic, scholarly? Or consciously 
trying to avoid this so as not to put some 
people off? 

Which style of language is used? e.g. objective, sober and informative, lurid, 
questioning, revealing, quotes, allusions, 
inclusion of the reader... Are there examples of 
‘loaded language’? 

How is the team of authors presented?  

How important is the academic character of 
the magazine? 

How is the authority of the writers signified? Is 
there acknowledgement of a ‘community of 
practice’ of historians? Why are some high 
profile ‘popular’ historians not present (e.g. 
David Irving)? 

How is the choice of the cover story justified? 
How is the topic narrowed down? Are key 
aspects (if there are any) justified? 

Explosive subject? Relevance to the present? 

Can social/political views be identified on the 
basis of the statements in the editor’s 
foreword? If so, which tendencies can be 
identified? 

 

Are there any statements about the editor’s 
view of history? If so, which view can be 
identified? 

 

 

5. Possible questions regarding the picture thread (opening double page) 

 

What does the image source look like?  

What are the captions to the pictures like?  

What is the image to text ratio?  

Which function does the image have? Message, aestheticisation, emotionalisation, 
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illustration, source, image distortion (e.g. sepia 
effect, Serienfunktion des Bildes 

 

 

6. Possible questions regarding the leading article 

 

What does the layout look like? Subheadings, columns, info boxes 

What style of language is used? e.g. objective, sober and informative, lurid, 
questioning, revealing, quotes, allusions, 
inclusion of the reader, sentence length, 
sentence structure, jargon, foreign words ... 

Is there a narrator? How is the narrator 
presented? 

Zero focalisation, internal focalisation, external 
focalisation, characters' speech, character’s 
thoughts or quotes? 

Is there characters' speech and quoted speech? 
Does the writer use personalisation? 

 

Is there name-dropping?  

What is the image to text ratio in the leading 
article? 

 

How are images used? e.g. single image or collage, number of images, 
are the images contemporary, which kind of 
image is used (photo, painting, drawing, 
printing, graphics ...) 

Is the article structured in a problem-oriented, 
questioning way?  

Are articles presented as a definitive view of 
the person or event, or as a contribution to a 
debate about that person or event? 

Are sources and quotes used?  

Can different degrees of certainty be identified 
based on the sources? 

Are fictional or uncertain aspects of the 
representation of history made sufficiently 
clear and are open questions stated? 
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(Awareness of reality) 

Are several sources compared and different 
opinions presented / made clear? (multi-
perspectivity) 

 

Are several points of view presented? Is there a 
change of perspective? 

 

Are different statements presented 
(controversy)? 

 

Are changes discussed? Are developments 
made clear? (Awareness of historicity) 

Are opportunities taken to indicate that views 
on historical figures, events and problems 
sometimes change over time. Is the concept of 
‘revisionism’ made explicit? 

Are economic interrelationships discussed and 
dependencies depicted? 

(Economical awareness?) 

 

Are dates mentioned and are there any 
references to previous or subsequent events? Is 
there a linear chronological order? (Temporal 
awareness) 

 

Are there any judgements?  

Which access to the topic is chosen? Social / political / cultural / individual / 
economic or military history? Exemplary? 

Do the magazines motivate further reading 
about the topic? 

Are there links to other sources at the end of 
the article (either in other issues of the 
magazine, or other sources – internet, books 
etc). Are there references provided for sources 
that have been mentioned in the article. 

Comparison with the schoolbook e.g. are there contrary statements to the 
presentation in the schoolbook, different 
interpretations of history in the history 
magazine and schoolbook, are individuals 
portrayed in a differentiated / biased way in 
both media, is the focus different? 
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7. Possible questions regarding the magazine’s self-portrayal 

 

Is a target group named?  

Do the magazines use means of visualisation?   

Does the magazine claim to work in an 
academic way? How is the academic approach 
ensured according to the magazine’s self-
portrayal? 

 

Which aims does the magazine mention 
regarding the way of history mediation? Which 
function does the magazine fulfil for the reader 
in this regard? 

e.g. relation to the present life, bringing history 
to life 

e.g. entertainment, acquisition of knowledge, 
relaxation 

 

8. Possible questions about magazine websites 

 

Does the magazine have an associated 
website? 

 

What features does the website have? Index of articles? Podcasts? Blogs where readers 
can offer feedback comments on articles? What 
can we learn from feedback comments on 
articles? Are some topics (including the two 
topics chosen for focus) ‘controversial’ in some 
ways? 

How useful are magazine websites? What use do learners make of magazines’ 
associated websites? 

 


